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Summary 

 

Twelve schools in North Yorkshire took part in a disciplinary literacy project in spring and 

summer 2021. A member of the leadership team from each school attended a launch event in 

March 2021. Project leads then worked with a member of the disciplinary literacy school support 

team to develop and implement an explicit approach to vocabulary instruction in their 

department or key stage. 

 

Nine school leaders completed a survey about the disciplinary literacy project in February 2021 

and November 2021, and fourteen project leads completed a survey in November 2021. 

Respondents were representative of the phases of schools involved. The small sample size, 

lack of pre-project data for project leads and lack of objective measures of knowledge and 

practice limit the conclusions that can be drawn. However, there was some evidence that 

involvement in the project resulted in good levels of understanding of programme content, 

increased the frequency of vocabulary teaching and improved self-efficacy of the project leads. 

 

Those who participated in the project appreciated the support, guidance and resources provided 

by the disciplinary literacy support team. Ensuring project leads are given the sufficient time to 

deliver the project was felt to be important for successful implementation, including time to work 

collaboratively with colleagues.  

 

Reponses suggest that project leads, supported by their school leadership team, could 

disseminate the approach to other departments or age phases of their school. However, if this 

approach to scaling was taken support would need to be provided to project leads, especially 

those who feel less confident training and supporting their colleagues, and school leadership 

teams would need to commit to providing the time and support necessary to implement the 

approach effectively. 

 

  



 

Introduction and Method 

 

In the spring and summer terms of 2021, Huntington Research School ran a disciplinary literacy 

project for schools in North Yorkshire. The project involved schools being given bespoke 

support to help them set up an explicit approach to vocabulary instruction that suited the context 

of their setting. Six primary schools, five secondary schools and one cross-phase setting took 

part in the project. A member of the Senior Leadership Team or the Teaching and Learning 

Lead from all participating schools attended a launch event on 4th March 2021. A project lead 

from each participating department or key stage then worked with the disciplinary literacy school 

support team to establish a disciplinary literacy approach. Some secondary schools ran the 

project in more than one department. 

 

An external evaluator was commissioned to evaluate the project. An evaluation plan was written 

in January 2021 which can be seen in appendix 1. The plan was followed as intended with the 

following three exceptions: 

 

● In-school project leads did not complete questionnaires before starting the disciplinary 

literacy project. This was because the delivery plan changed from starting with centrally 

delivered training for project leads to providing bespoke, in-school support from the start. 

This led to pre-project questionnaires being omitted. As a result, only post-project data 

was gathered for project leads. This means: 

○ Comparisons over time cannot be made for project leads and some research 

questions now ask about perceived changes for this group. 

○ The total number of ratings for each question is reported for project leads in 

addition to median response. This was done to make results from one point in 

time more meaningful. 

○ Data from school leaders and project leads was analysed and reported 

separately for all questions. 

● The disciplinary literacy steering group meeting to discuss school planning documents 

did not take place. This was because participating schools were at very different stages 

of implementation in summer 2021 due to disruption to the project caused by covid-19. 

Therefore no in-school planning documents have been used to answer research 

question 3, and this question has been amended to address changes in project lead 

practice rather than changes in departmental or school practice. 

● Project leads and school leaders were asked whether they would feel confident to 

implement disciplinary literacy and evidence informed literacy teaching in their school. 

To allow this issue to be addressed clearly a fifth research question has been added 

(question 5 below). 

 

This report will use responses to questionnaires to answer the following research questions: 

 

1. Was there a change, or a perceived change, in knowledge about literacy, disciplinary 

literacy and implementation for those who engaged in the disciplinary literacy project? 



 

2. Was there a perceived change in self efficacy of teaching vocabulary for disciplinary 

literacy project leads? 

3. Is there evidence that project leads have adopted a disciplinary literacy approach to 

teaching vocabulary following engagement in the disciplinary literacy project? 

4. What are the supportive factors and barriers to implementing the disciplinary literacy 

project in schools? 

5. Has participating in the disciplinary literacy project given those involved the skills and 

confidence to disseminate a disciplinary literacy approach across their school? 

 

A member of the Senior Leadership Team or the Teaching and Learning Lead from participating 

schools were invited to complete a questionnaire in February 2021 before the launch event on 

March 4th, and at the end of the project in November 2021. This group of participants were 

called ‘strand 1 participants’ in the evaluation plan and will be referred to as ‘school leaders’ in 

this report. 16 school leaders filled in the questionnaire in February or November 2021, with 

nine school leaders completing both the pre- and post-project questionnaires. Only responses 

from those who completed both questionnaires were included in the analysis1; four of these 

school leaders worked in a primary school, four worked in a secondary school and one worked 

across both primary and secondary schools. 

 

Project leads (referred to as strand 2 participants in the evaluation plan) were invited to 

complete a post-project questionnaire in November 2021. Fourteen project leads completed the 

questionnaire, of whom four worked in primary schools and ten worked in secondary schools.  

                                                
1 When reporting changes in scores for school leaders, the following terms are used: 

 Change in median rating: the change in median of school leaders’ ratings between February and 

November, i.e. [the median rating for all school leaders in November 2021] minus [the median 

rating for all school leaders in February 2021]. 

 Median change in rating: the median change in the rating for all school leaders i.e. the change in 

rating [November 2021 rating minus February 2021 rating] was calculated for each respondent 

and a median was calculated for the group. 



 

Results 

 

Was there a change, or a perceived change, in knowledge about literacy, disciplinary 

literacy and implementation for those who engaged in the disciplinary literacy project? 

 

School leaders 

 

School leaders responded to ten questions which asked them to rate their knowledge of literacy, 

disciplinary literacy and implementation on a scale of 1 to 5 (1 = no understanding/knowledge, 5 

= in-depth understanding/knowledge). Their median responses in February 2021 and November 

2021 can be seen in graphs 1 to 3 below. 

 

 
On average, school leaders reported a large increase in their understanding of the term 

disciplinary literacy over the course of their school’s involvement in the project (increase in 

median rating = 2). Their increased self-reported understanding of the link between literacy and 

disadvantage (increase in median rating = 1), of the literacy challenges students may 

experience (increase in median rating = 1) and of literacy skills and the strategies used to teach 

them (see below) suggests that school leaders had not just become more familiar with the term 

‘disciplinary literacy’, but their understanding of the concepts behind the term had also 

increased. School leaders did not report any increase in their understanding of the assessment 

of literacy skills (increase in median rating = 0). 

 



 

 
 

 
As can be seen in graphs 2 and 3, school leaders’ median self-reported understanding of oracy 

skills and knowledge of the skills used to teach oracy increased over the course of the project. 

There was no change in senior leaders’ median knowledge about strategies that can be used to 

teach reading and writing, or in median understanding of literacy skills related to reading and 

writing, between February and November. However, an increase in median rating was seen for 

understanding of literacy skills related to reading and writing, and for knowledge of strategies to 

teach reading (for all, median increase in rating = 1). 

 

School leaders also responded to two questions asking them to rate their awareness of sources 

of evidence about teaching literacy (1 = not aware of any, 5 = aware of many), and their 

confidence applying evidence informed approaches to teaching literacy (1 = not at all confident, 

5 = very confident). Their median responses to these questions in February 2021 and 

November 2021 can be seen in graph 4 below: 

 



 

 
School leaders reported an increase in awareness of sources of evidence about teaching 

literacy over the course of the project. On average, school leaders did not report feeling any 

more confident applying evidence informed approaches to teaching literacy in November 2021 

than they were in February 2021, although they did report feeling relatively confident using 

evidence informed approaches before the project began. 

 

Project leads 

 

In November 2021 project leads were asked to rate their understanding of disciplinary literacy 

and knowledge of strategies to teach vocabulary on a scale of 1 to 5. The number of times each 

response was given to these questions can be seen in graphs 5 and 6 below. 

 

 



 

 

 

Project leads’ median response to the question ‘To what extent do you understand the term 

‘disciplinary literacy’?’ was 3.5. Their median response to the question ‘What knowledge do you 

have of the strategies that can be used to teach vocabulary in your classroom?’ was 4. 

 

Two project leads gave a rating of 1 to the question ‘To what extent do you understand the term 

‘disciplinary literacy’?’, both of whom worked in primary schools (this was the only question 

where there was a clear difference in response from those working in primary (median response 

= 2) and secondary schools (median response = 4)). These two project leads’ responses to 

other questions suggested that they felt they understood the content of the programme and that 

their practice and self efficacy had improved over the course of their involvement in the project. 

It seems that while the term ‘disciplinary literacy’ wasn’t familiar to them, they did understand its 

meaning and application. 

 

Project leads were asked to rate the extent to which the project had changed their 

understanding of the literacy challenges learners may face in their classroom on a scale of 1 to 

5. The number of project leads who gave each rating can be seen in graph 7 below: 

 



 

 

The median response to this question was 4. It should be remembered that, as project leads 

were not asked before the project started about their understanding of the literacy challenges 

their pupils face, these responses represent project leads’ perception of their change of 

understanding. This perception of change will not necessarily reflect actual change over the 

course of the project. 

 

Project leads were asked two questions about evidence informed literacy instruction. These 

asked them to rate their awareness of sources of evidence about teaching literacy (1 = not 

aware of any, 5 = aware of many), and their confidence applying evidence informed approaches 

to teaching literacy (1 = not at all confident, 5 = very confident). The number of project leads 

who gave each rating can be seen in graph 8 below: 

 

 
 

Project leads’ median response to the question ‘Are you aware of any sources of evidence 

about teaching literacy’?’ was 3. Their median response to the question ‘How confident would 

you feel to apply evidence informed approaches to teaching other aspects of literacy?’ was 4. 

 

Was there a perceived change in self efficacy of teaching vocabulary for teachers leading 

the disciplinary literacy project for their department? 

 

Project leads were asked two questions about their self-efficacy in vocabulary teaching (their 

belief that they can influence the vocabulary skills of the students in their class). Their 

responses can be seen in graphs 9 and 10 below: 

 



 

 
 

Project leads’ median response to the question ‘How much do you think you are able to 

influence the vocabulary skills of students in your class?’ was 4, with all project leads rating this 

question 3 or higher. This suggests that, at the end of the project, all respondents felt they were 

able to influence students’ vocabulary skills to some extent. 

 

 
 

All project leads rated the question ‘To what extent has the literacy project changed your views 

about how much you are able to influence the vocabulary skills of students in your class?’ 3 or 

higher, with a median response of 4. All respondents felt there had been a change in their self 

efficacy in relation to teaching vocabulary, although it should be noted that the lack of pre-

project data means that it is only possible to report on project leads’ perceived change in self 

efficacy which may not be the same as any actual change which occurred over the course of the 

project. 

 

 



 

Is there evidence that project leads have adopted a disciplinary literacy approach to 

teaching vocabulary following engagement in the disciplinary literacy project? 

 

Project leads were asked to rate how often they used strategies to teach vocabulary in their 

teaching in the previous half term, and how often they used such strategies in the half term 

before they became involved in the literacy project. Project leads’ responses to this question 

can be seen in graph 11 below: 

 

 
Project leads reported using strategies to teach vocabulary more frequently in the September 

and October 2021 (median = 4) than they had in the half term before they became involved in 

the literacy project (median = 3). However, it should be noted that project leads were 

retrospectively asked how much they had used these strategies before being involved in the 

project meaning this may not be an accurate representation of their vocabulary teaching in early 

2021. 

 

What are the supportive factors and barriers to implementing the disciplinary literacy 

project in schools? 

 

Project leads were asked about the supportive factors and barriers they faced when 

implementing the disciplinary literacy project. Eight of the fourteen project leads answered at 

least one of these questions. 

 

Seven of the fourteen project leads answered the question ‘What factors, if any, supported the 

implementation of a new approach to vocabulary in your classroom, department and/or subject 

area?’ The following supportive factors were identified: 

● Two project leads reported that understanding the Frayer Model and using this in their 

teaching had enhanced the learning and understanding of their students. 

● One project lead stated that ‘having sufficient time to plan resources’ supported 

implementation, while another reported that resources provided by a member of the 

disciplinary literacy school support team helped them with implementation. 



 

● Two project leads reported that the initial meeting, support and guidance from the 

disciplinary literacy school support team helped implementation, and one said that 

‘timely prompts’ following the initial meeting were helpful. 

● One project lead reported finding ‘working with others to share and support each other’ 

beneficial. 

● One project lead felt that researching best practises in teaching literacy had helped them 

to teach using a range of methods to match their class groupings, meaning that literacy 

is now a fundamental element of their lesson rather than an add on. 

 

Eight of the fourteen project leads answered the question ‘What factors, if any, hindered 

implementation in your classroom, department and/or subject area?’, one of whom answered 

‘none’. Barriers identified by the project leads were as follows: 

● Five of the seven disciplinary literacy project leads mentioned time as a factor which 

hindered implementation. This included the challenge of finding time in a busy 

curriculum to deliver disciplinary literacy, lack of planning time and lack of time to 

discuss the project with colleagues in school. 

● One project lead reported that lack of meeting time with colleagues to share the project 

and discuss successful implementation meant they felt they had been ‘flying solo’ in 

delivering the project. 

● One project lead reported that ‘poor literacy skills of some students’ hindered 

implementation. 

● One project lead responded ‘Covid!!!’ While this was not expanded on it could be 

assumed that this teacher also had challenges with time, in this case due to hybrid 

teaching and inconsistent student attendance during 2021. 

 

Has involvement in the disciplinary literacy project given those involved the skills and 

confidence to disseminate a disciplinary literacy approach across their school? 

 

In November 2021 project leads were asked to rate on a scale of 1 to 5 whether they would feel 

confident to provide vocabulary training and support to colleagues. Their responses to this 

question can be seen in graph 12 below: 



 

 
 

While the median response to this question was 3.5, suggesting a relatively high average 

confidence across the group, there was a large spread of responses from 1 (not at all confident) 

to 5 (very confident). 

 

Five project leads made suggestions of support or resources that would help them to provide 

training to colleagues. Their suggestions included: 

● Continued support from the disciplinary literacy school support team. 

● Further examples and student work to share with colleagues. 

● Additional time to prepare and deliver training. 

● Opportunities to engage in team teaching. 

● Opportunities to observe implementation in different classrooms, departments and 

schools. 

 

The five project leads who made these suggestions reported feeling relatively confident about 

delivering training to colleagues (all gave a rating of 4 or 5). It is possible that those who 

reported feeling less confident about delivering training may have different support needs if they 

were to lead on rolling out disciplinary literacy in their school. 

 

In February 2021 and November 2021, school leaders responded to four questions which asked 

them to rate their confidence and knowledge related to supporting colleagues to implement new 

practises. Their median rating, and the median change in rating, for each question can be seen 

in the table below: 

  



 

 

 Median, 
February 
2021 (n=9) 

Median, 
November 
2021 (n=9) 

Median 
change 
(n=9) 

How confident would you feel to support colleagues 
apply evidence informed approaches to teaching 
literacy in their classrooms? (1 = not at all confident, 
5 = very confident) 

4 4 0 

How confident would you feel to implement an 
evidence informed approach to teaching literacy 
across your subject, department or school? (1 = not 
at all confident, 5 = very confident) 

4 4 1 

How confident are you to monitor implementation 
when new approaches are introduced at your school? 
(1 = not at all confident, 5 = very confident) 

4 4 0 

What knowledge do you have of tools that can be 
used to monitor whether teachers in your school are 
implementing new approaches as intended? (1 = no 
knowledge, 5 = in-depth knowledge) 

4 4 0 

 

Responses to these questions were generally positive at both time points. Only one of the nine 

senior leaders gave a rating below 3 to any of these questions in February 2021, and no senior 

leaders gave a rating below 3 to any questions in November 2021. This suggests that senior 

leaders generally felt confident to support the dissemination of a disciplinary literacy approach 

across their school, although this generally appeared to be the case before their involvement in 

the project. 

 

  



 

Discussion and Recommendations 

 

Questionnaire responses from nine senior leaders and fourteen disciplinary project leads at 

schools who had taken part in the disciplinary literacy project were analysed. While this is a 

relatively small sample size, the response rate was good and relatively representative of the 

school phases that took part. While caution should always be taken when analysing results from 

a volunteer sample, it seems likely that those who completed surveys are a good representation 

of those who took part in the disciplinary literacy project. 

 

Knowledge about literacy and disciplinary literacy 

 

Responses suggest that, after a term and a half of being involved in the project, school leaders 

and project leads felt they had a good understanding of disciplinary literacy, literacy skills and 

effective literacy teaching. Comparing school leader responses to questions before and after 

being involved in the project suggest that their perceived knowledge and understanding in 

some, but not all, of these areas increased over the course of the project. 

 

It should be noted that the survey asked school leaders and project leads to rate their 

understanding and knowledge, but their knowledge about literacy and use of effective teaching 

strategies was not measured objectively. It is therefore only possible to draw conclusions about 

these professional’s perceived knowledge. 

 

Self-efficacy 

 

At the end of the project, project leads reported relatively high levels of self-efficacy in relation to 

their students’ vocabulary skills. This means that, by the end of the project, they believed that 

the way they teach can have a positive impact on their students’ vocabulary. Project leads 

believed that the literacy project had changed their self-efficacy, although lack of pre-project 

data makes it difficult to know the extent to which their self-efficacy had changed over time. 

 

Changes in vocabulary teaching 

 

Project leads reported using strategies to teach vocabulary more frequently after being involved 

in the disciplinary literacy project; again, without pre-project data it is difficult to understand the 

real scale of any change. 

 

Recommendations 

In order to draw stronger conclusions about changes in the knowledge, self-efficacy and 

teaching practises of those involved in the disciplinary literacy project, it would be useful to carry 

out a more thorough evaluation if the project is delivered again in the future: 

● Asking project leads to complete pre-project questionnaires would allow more robust 

conclusions to be drawn about changes in their beliefs and perceptions over the course 

of the project. 



 

● It would be interesting to use non-survey measures to more objectively monitor whether 

knowledge and behaviour has changed. Methods could include: 

○ Monitoring planning to look for evidence of disciplinary literacy approaches being 

used by project leads and their colleagues before and after involvement in the 

project. 

○ Observations of lessons delivered by project leads or their colleagues could be 

used to monitor if and how the disciplinary literacy approach is being 

implemented. 

○ Using quizzes or other forms of knowledge assessment would give a more 

objective measure of how much those involved in the project know about literacy, 

effective teaching strategies and evidence informed practice before and after 

involvement in the project. 

 

Implementation 

 

Project leads reported a number of supportive factors and barriers to the implementation of the 

disciplinary literacy project. 

 

Recommendations 

Feedback from project leads suggest future implementation could be supported by: 

● Ensuring all schools give project leads sufficient time to run the project, including time to 

collaborate on planning and delivery. Having a clear agreement with schools’ senior 

leaders before the project begins may support this. 

● Continuing to provide support and follow-up communications from the disciplinary 

literacy school support team. 

● Continuing to provide disciplinary literacy resources. 

● Providing opportunities for project leads to work with colleagues within and beyond their 

school. 

● Continuing to give project leads the opportunity to explore and understand the evidence 

base in literacy and literacy pedagogy. 

● Including advice on the application of disciplinary literacy principles when teaching 

students with low prior attainment in literacy. 

 

Dissemination 

 

Responses from project leads and school leaders suggest that asking those who have 

participated in the project to roll out a disciplinary literacy approach to teaching in their school 

could be used as a method to scale this project. 

 

School leaders generally reported feeling confident in the skills and knowledge that would be 

needed to support the implementation of new teaching approaches. School leaders reported 

little change in confidence or knowledge related to implementation over the course of the project 

which suggests confidence in this area may not be due to involvement in the project, but it does 



 

suggest that school leaders could support project leads to roll out a disciplinary literacy 

approach across the school. 

 

Only half of the project leads reported that they would be confident to provide training and 

support to help their colleagues implement a disciplinary literacy approach. This suggests that, if 

project leads are to be asked to roll out a disciplinary literacy approach across their school, 

individuals may require different levels of support from the disciplinary literacy school support 

team and/or their school leadership team. 

 

Recommendations 

If project leads are asked to roll out a disciplinary approach across their school: 

● It will be important to monitor their levels of confidence to deliver training and support 

their colleagues. Those who report low initial levels of confidence may need additional, 

or different, support. 

● The time and resources needed by project leads should be made clear to school 

leaders. Schools should be expected to commit to providing this before the project 

starts. 

● The disciplinary literacy project team should consider how best to support project leads 

who feel less confident about disseminating the approach in their school. As all survey 

suggestions about support for dissemination came from project leads who reported 

feeling confident about supporting their colleagues, it will be important to ask those with 

lower confidence what they feel would help them. 

● The disciplinary literacy project team may like to consider providing project leads with 

continued support and resources as they roll out the approach in their school. 

● Project leads may appreciate opportunities to engage as a network and to see the 

approach being implemented in different settings. 

 

  



 

Appendix 1: Evaluation Plan, January 2021 

 

Research questions 
 

1. Is there a change in knowledge about literacy, disciplinary literacy and implementation 
for those who engage in the disciplinary literacy project? 

2. Is there a change in self efficacy for teaching literacy for teachers leading the disciplinary 
literacy project for their department? 

3. Is there evidence that departments and/or schools have adopted a disciplinary literacy 
approach following engagement in the disciplinary literacy project? 

4. What are the supportive factors and barriers to implementing the disciplinary literacy 
project in schools? 

 
Participants 
 
A member of the Senior Leadership Team (SLT) or the Teaching and Learning Lead (T&L Lead) 
from each participating school will attend the launch event. These people will be the participants 
for strand 1. 
 
Subject teachers from the chosen department(s) at participating schools will attend the subject 
network sessions. There is no upper limit on the number of teachers from the chosen 
department who can attend the network session, but only the person who is leading the project 
at the school will participate in the strand 2 evaluation. In most cases it is expected that this will 
be the head of department or subject co-ordinator; where another member of staff is leading the 
project the department would be expected to make this clear to the disciplinary literacy team. 
 
Outcome measures 
 
Surveys 
 
All participants will complete a questionnaire before they attend their training and at the end of 
the summer term. 
 
The questionnaire for strand 1 and 2 participants will ask questions about content knowledge in 
relation to the importance of literacy for disadvantaged learners, the disciplinary literacy 
approach and implementation. Strand 2 participants will also be asked questions to assess their 
self efficacy in relation to teaching literacy. These questions will mainly be scaled responses. 
The same (or very similar) questions will be asked for the pre- and post-questionnaires. 
 
Strand 2 participants will also be asked a number of open questions about implementation on 
the post-questionnaire. This element of the survey will ask teachers whether they and other 
teachers in their department implemented a disciplinary literacy approach, what they did, and 
the supportive factors and barriers to implementing the approach. They will also be asked 
whether they would feel confident to train and coach other heads of department in the school to 
implement the approach. 
 
Pre-questionnaires will be completed in the week before delivery of training. 

 For SLT and T&L Leads (strand 1) this will be in the week before the launch event goes 
live online. 



 

 For heads of department (strand 2) this will be in the week before the subject specific 
training sessions, so heads of different departments will complete the pre-questionnaire 
at a range times between April and June. This means there will be a different gap 
between the pre- and post-questionnaire for different subjects, and that there will be a 
risk of contamination between subject teachers. However, this decision was made to 
ensure that teachers can sign up to attend the subject specific training at any point 
during the summer term. 

 
Post-questionnaire will be completed in the final two weeks of the summer term. 
 
Planning 
 
Disciplinary literacy coaches will gather evidence of implementation at departmental and whole 
school level by the end of the summer term (e.g. school improvement plans, departmental 
planning etc). The disciplinary literacy steering group will meet to discuss whether these 
documents show evidence that disciplinary literacy was implemented correctly, and which 
aspects of the plan show room for improvement. AS will call into this meeting and record the 
extent to which plans are felt to show evidence of the application of disciplinary literacy and the 
areas for development identified. 
 
Data analysis 
 
Questionnaires will be analysed anonymously. In order to ensure comparability, participants will 
only be included in the analysis if they completed both the pre- and post-questionnaire. 
Participants will be asked to include their name on the questionnaire. Completed questionnaires 
will be received by someone independent of the disciplinary literacy project and evaluation, who 
will give each participant an individual code. This code will be the same for the pre- and post-
questionnaire, and will be the only identifier available to the evaluator. The evaluator will delete 
scaled responses where for any participants who did not complete questionnaire at both time 
points; post-questionnaire responses to questions about implementation will be included in the 
analysis where strand 2 participants did not complete the pre-questionnaire. 
 
Median ratings for all items on the pre and post-questionnaires will be calculated for the 
following groups: 

 Overall (where items are comparable on strand 1 and strand 2 questionnaires). 
 For strand 1 participants (SLT and T&L Leads). 
 For strand 2 participants (heads of department). 

 
A simple thematic analysis will be carried out on written responses to questionnaires. This will 
identify common themes and contradictions in responses to questions. 
 
A summary of the discussion about plans and basic thematic analysis will be carried out for the 
planning evidence. 
 


