Review books to assess

understanding

7B - Review books for understanding
and evidence of metacognitive strategies

Following the teaching of a text, as teachers, we can review books to assess the
understanding pupils have of the text, and the use of metacognitive strategies in action.
Success and misconceptions or errors will inform our future teaching.

How can metacognitive strategies aid understanding of texts?

Metacognitive strategy Possible evidence to review and how

it can convey understanding

. . Evidence of correct interpretation
Summarise key points Shows pupils know which information is important and which is not

Reduces text to aid consolidation

Offers oppportunity to check prior learning

WEIIg eenneeons Finding relevant links shows accurate understanding of vocabulary

To make links to their own emotions or processes, pupils must be
able to comprehend the text they have read

Pupils know how to guide the process to unlock the meaning

, ) of a text independently
Asking questions , ) o
Generating a relevant and important question independently conveys

accurate engagement with the text

Accurate answers show understanding of key vocabulary and concepts
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Examples of reviewing books in the English classroom

Let's look at the annotations of a fiction extract from English Language GCSE. Pupils read
the text a paragraph at a time and the teacher underlined some key moments to guide them.
Pupils then had five minutes to annotate independently.

Example: Student A

Nlood | el fackap), pulll,e

MY ER AL
Extract One: Girl with a Pearl Earring .
£ J0 wp por FR FUE of ik . rlm cartns

This extract is taken from the beginning of the novel. The protagonist, Griet, describes the morning
when she meets her future employers for the first time, for whom she will work as a maid.
S~ Paphe Wt W weik far

Example: Student B

ey U%r ;humc-rtﬂ
ond Pt/ serty mmum:*
Extract One: Girl with a Pearl Earrl N /

This extract is taken from the b_eginnmg of the novel. The protagonist, Griet, describes the morning
when she meets her future emplovers for the first time, for whom she will work as @ maid.
L= postes = ey 3310

Pupils began by summarising the key points from the blurb. By looking at these annotations,
we can observe that both pupil A and B showed their comprehension by picking the key
information about character, setting and plot. Both made connections by predicting the
emotions of the text based on the initial information provided.
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Example: Student A

TP - \ AL o e

ous. | was surprised, for | thought she knew me well

Strangerns would think | was calm. | did not cry a8 3 baby. Only
5 my mother would note the ughtness along my jaw, the mdcn.\ lnik‘ _lu‘ﬁ“li '-t' t“‘m
ing of my already_wide eyes. _ (Amai ﬁJ
| was chopping vegetables in the iitchen when | heard voices
outside our front door—a woman's, beight 3 polished brass, and
- o a mans, low and dark hike the wood of the ble | was working
anpvlnj 10 5 They were the kind of voices we heard rarely in our house | N ME""&\
could hear nch carpets in thesr vosces, books and pearks and fur
| was glad that earber | had scrubbed the front steps so hard
My mothers voice—a cooking pot, 3 fMagon—approached
from the front mom They were coming 1o the kitchen | \ .
PQUPW 15 pushed the lecks | had been choppung into place, then set the lﬁU’JQ J]ﬁﬂ
D‘Mlnj w=knile on the table, wiped my hands on my apron and pressed
my lips together to smooth them
My mother appeared in the doorway, her eves two warnings
Behind her the woman had to duck her head because she was
so tall, wller than the man following her

20~
M“*“nu’ Wl\i‘ﬂ[ All of our family, even my father and brother, were small

nv The woman looked s if she had been blown about by the
wind, although it was 3 calm day. Her cap was askew so that
tiny blond curls escaped and hung about her forehead like bees
which she swatted 3t impatiently several umes. Her collar
needed straightening and was not 25 cnisp 25 it could be. She
pushed her gray mantle back from her shoulders, and | saw
then that under her dark blue dress 3 baby was growing It
woulld arrive by the years end, or before.

30 The woman's face was like an oval serving plate, flashing at
times, dull 31 others. Her eves were two light brown buttons, a
color | had rarely seen coopled with blond hair She made 2
show of watching me hard, but could not fix her attention on
me, her eves darting sbout the room
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0%

Greenshaw . L
Research School 54 | Supporting reading in the Secondary classroom



Review books to assess

understanding

Example: Student B

I

%Q,\p y mother did not tell me they were coming Afer- &-ﬂﬁ al_ Q..\'hn
{S{ - wards she said she did not want me 10 appear nerv. “‘{\%E@ Rt
qiﬁ*@\g@f‘nﬁ ous. | was surprised, for | thought she knew me)dlﬂ %{\b (}.,‘Ed*
o ) & Y Strangers would think | was calm. | did noy cry a5 3 baby” Only _,-'\:’
“:’Q" @ﬁgy"‘- my mother would note the bghtness along my jaw, the widen-
ing of my already wide eves
l:s&t‘&‘@’% : | was chopping vegetables in the kitchen when | heard W—?i‘\l?ﬁ g X\
N S outside our front door—a woman's, bright as polished brass, and 2, @%&
Q"" a man’s, low and dark like the wood of the table | was working & {\ o

;ﬂ/’m Tl'u"_vw:-rr:h-:hndmmurhxdmhmmrhwl_;ﬂﬁ(v«% \8”@,3)
could hear rich carpets in their vorces. books 3nd pears and fur G W A
Q’r“ | was glad that earhier | had scrubbed the fronl sieps so hard q_ﬂ':i' s mva ?1[‘,.\'.

o My mothers voice—a cooking pot, 3 fMagon oached Er
mk‘\'!" ' from the tront mom They were coming to the kitchen | ’Q‘\Q&,M

o Pushed the lecks | had been chopping 1nto place. then set the 3
?‘t‘;‘@ knife on the table, wiped my hands on my apron and pressed —= 15 ond ﬂ.ﬁm

M}'&& O my lips together 1o smooth them by

My mather appeared in the doorway, her eyes two warmings. —— q,ltﬁé(imw-‘f O\ Ok

Lo\ Behind her the woman had to duck her head because she was i IPIESSES
m@\&%ﬁ“ 20 so tall, taller than the man following her . Emg'
=%
wey RO Al of our family, even my father and brother, were small. o ¥y ond 100DTeSS
LAY

m-umnhakndai:idnh:dhﬁnhluwnahtm:)rrﬂg_‘ oed
wind, although it was a calm day. Her cap was_askew sd that L ot
tiny blond curls escaped and hung about her forehead hike bees

NS 25 which she swatted 3t impatiently several umes. Her collar
Nhﬂ\m W; % < needed straightening and was not as cnsp as it could be. She
NESSY Od\ QX pushed her gray mantle back from her shoulders. and | saw
'%m then that under her dark blue dress a baby was growing. It SECTNS ¥0 e O ceal
would arrive by the years end. or before ConTOSY pekwean

30 The woman's face was like an oval serving plate, flashing a1 hﬂ ‘11\& W\t mml\j-
times, dull 3t others Her eves were two light brown buttons, a
cojor | had rarely seen coupled with blond hair She made 2
show of watching me hard, but could not fix ber attention on
me, her eves darting about the room
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By reviewing the left hand margin of the
extract, pupils have used the summarising
process to attempt to capture what is
happening in each paragraph of the text.

However, Student B has achieved this much
more successfully by picking out pertinent
information which conveys accurate
comprehension about the narrative.

On the other hand, Student A has

simply picked out a word for in the first
two paragraphs and has not provided
enough context to confirm understanding.
As a teacher, you would intervene and
ask Student A to add further information
to ensure there are no plot misconceptions.

The process of pupils asking questions
can be seen on the right hand side of the
extract. The question from Student A
‘Why did she not cry as a baby?" and
possible consideration ‘is she well looked
after? conveys a confidence in making
supported inferences, using the text in
this way confirms their understanding.

The remaining annotations for both
pupils return to the strategy of making
connections. However, the annotations
of Student A reveal a misunderstanding:
they seem to interpret the 'wide eyes'
of the child to be the eyes of the mother
as the visitors come to the house.

The teacher can correct this through

live feedback and get her to connect

the earlier references in the text.
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