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Why reading?

Reading is a highly complex skill

with many overlapping components.
Successful readers are able to execute
these components with speed and
automaticity, seamlessly drawing upon
their own knowledge of words and the
world to comprehend the texts they
read. However, with this complexity
comes many challenges. Lot of pupils
face a number of barriers when they
read, and if not properly supported, only
fall further behind their peers over time.

We know that reading ability correlates
strongly with GCSE success across all
subjects: this is as true in Maths and
Science as it is in English and History',
We also know that pupils who leave
school without good literacy skills are
likely to have poorer outcomes in health,
wellbeing, employment and finance”,

As educators then, we must make
reading a priority.

References

What happens
with reading at
Secondary school?

As pupils transition from Primary to
Secondary, they experience a sharp
jump in the level of reading challenge.
Texts become more formal, more dense
with challenging vocabulary, and use
more complex syntax. What is more,
words begin to take on slightly different
meanings as pupils move around

the school into the many different
subject domains.

Teachers must understand the barriers
pupils face in the Secondary context,
and know the best ways to support
them to overcome these.

"Read all about it: Why reading is key to GCSE success by GL Assessments
2 Improving Literacy in Secondary Schools Guidance Report, EEF, 2021
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What does the
evidence say?

The EEF's Improving Literacy in
Secondary Schools Guidance Report
synthesises a range of evidence on
reading, and provides recommendations
on how schools can support their pupils
to read successfully.

Chief among these is the recommendation
to develop pupils' ability to read complex
academic texts, through strategies such
as activating prior knowledge, questioning,
summarising and more. This acknowledges
that as pupils progress through the
education system, reading becomes

the primary vehicle for building

academic knowledge.

What is the purpose
of this resource?

The resource aims to provide concrete,
practical strategies that teachers can
use to support their pupils in reading
texts across the whole curriculum.

Pupils' reading progress can be thought
of as a virtuous circle: if we continually
create the conditions for pupils to
successfully read challenging texts,

they will, over time, build their vocabulary
and background knowledge, and their
reading will improve.

While the strategies are designed to
support pupils reading this text in this
lesson, we also have an eye on helping
pupils to become more independent,
strategic readers who can navigate
difficult texts on their own.
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What types of classroom
reading does this resource
aim to support?

While the strategies in this resource will
support the reading of any texts, we are
primarily thinking about 'content reading:
That is, informational texts that are used
to build knowledge in each subject.

For example, a text about World War 1

in History, Coastal Erosion in Geography,
or Magnetism in Science. We also refer to
prose fiction texts that would be used in
English lessons or Tutor Reading.

How is the resource
structured?

The resource is divided into three
sections: before, during and after reading.
Each section comprises nine strategies,
focused on three separate areas.

—> Before reading, teachers should
prepare texts and identify supporting
tools, as well as identifying
challenging vocabulary to pre-teach.
They should also plan to check and
activate pupils' prior knowledge so
that they can draw upon this when
reading the text.

—> During reading, teachers should
model fluent reading and
comprehension strategies giving
pupils opportunities to practise these
independently. They should also ask
guestions designed to scaffold pupils'
understanding and help them build
a mental model while they read.

—> After reading, teachers should give
pupils structured opportunities to
summarise and discuss reading, as
well as checking their understanding
and their use of key strategies. They
should also give them the chance to
reflect on the success of their reading
and the challenges they faced, aiming
to make pupils more aware of the
effective ways they can approach
complex texts.

Our resource also contains guidance on
effective vocabulary teaching at different
stages of the reading. An appendix
contains 40 common word roots that
can be taught across the curriculum to
develop pupils' word-consciousness, and
their ability to learn new words

for themselves.

See the next page for our
breakdown of how to support
pupils’ reading

0%

Greenshaw ) —
Research School Supporting reading in the Secondary classroom



'SMBIAJIBAO ‘sabewl ‘swelbelp ba
sJasiueblo oiydelb sjeudoidde ubisa(

'SyUeq pJom ‘sydwoud ‘sixey palied Be
$804N0SaJ % S|00} Bulnioddns Ajiiusp)

'SOOIASP UOISBYO0D ‘Bulllew.o}
‘sbuipeay ba Buiyoeay Joj Apeal s1xa} 195

‘Bulpuelsiapun p|ing/»o8yd 01 suonsanb
90UaJBJUI puB UOoISUBYaIdwod alIAA

'soselyd pue spiom dipiabuly,
Pa108|8s JO suoljeue|dxs dsio ‘JoYs Yyel)d

'pasn aq 0} salbaieis anllubooeIBW pUE
AJeingeaon 108(gns [ealuyosy 1d1og

'SUOSEaJ puelsIopun ‘@ouspiAs pul ba
Buipeas a8y} 1o} SeA1108[qo Jes|d 185

'Seap! Ulew SSad0e 0} 8Bpa|Mou
108[gns pue Aiejngeoon yoesi-ald

'1X8) 8y} SS800k 0} Alessadau
Are|ngeoon pue abpsimous Joud %o08yd

221108.1d U|

'|NJSS800NS 8 Way}
djay 01 S|001 8y} 8ARY
siidnd yeyy os Buipea.

poddns 01 asn 01 buiob
aie noA jeym asedaud '€

B30 aJe suonsenb

pue suoleue|dxe 18yl 0S
siidnd yorym 01 pue Aes 01
Buiob aie noA 1eym ueld g

'SUOIIBPUNOY
pI1j0os uo Bulp|ing sI Buipeal
1eyl 0s Buluies| 18yl Ul aJe

sjidnd a1aym 0} puany ‘L

Jayoea] ay|

suonoipaid axely -

abpajmou
Joud ayenAnoy -

oidoy Jo

X8l 8y} 1noge
suonsanb sy -

ldnd ay

alojog :abejs

wooJsse|d ay} ul uoisuayaidwod buipeai ,sjidnd yuoddns 0} moH




'1X8} 8} JO 8pISINO Sespl 0}
a1ejaJ s|idnd djay 01 suonsanb j0auu0) Sy

'1X8} 8Y} UIYYIM Sespl pueisiapun 0}
sjidnd poddns 03 suoisanb yui7 JSy

'S|le1ap |eNnoe} o1seq Ajluspl ued
sjdnd ainsus 031 suonsanb ¥08y)H sy

'SOA|8SWBY} 10} SPIOM UJEd)
sjdnd djey o3 Abojoydiow pue ABojowAie asn

'so|diound Aiejngedoa Buisn
ABojouiwlay 108/gns pue SpJom dlwspede yoes|

MOJ} 8U} UlBjUIBW 1BY] SUOIjRUR|dXS 1IOYS YIM
Aieingedon jessusb pue spiom diabuly, sulad

‘Buyel-a10u ‘uolielouue Ha
aouspuadeapul dojaasp 1eyi salbaledis [8poI

'uolsusyaidwoo Buipeal pie 0}
sayoeoidde oibe1es aAl4 Big ayl asn

'suleyy asiioeld oy sjdnd Joy
seljunuoddo spinoid pue Aousn|) yiim pesy

181 8y} pusyaidwoo

q PUE S|9pOW UOI1eNYIS

p|INg ued sjdnd eyl 0s Aem
' PaJIN}oNJiS B Ul uonsanY ‘9

'9JNINJ BY} Ul pue
MOU S1x81 Buibus||eyd $sa00e
ued s|idnd 1eyy os Aiejngeoon
B Aiessaoau uledx3 'g

_ ‘Buiuesw axew
9 SJepeal [NJSSed0NSs MOy UJes|

s|idnd 1eyy os saibalenis |elausb
e pue o1j108ds-108[gns |9poN b

201108Id U| Jayoea| ay|

suonolpaid eyepdn -

1xe} 8U eslensip - -

SUOI1IO/UUOD SMEe|N =

Buipueisiepun
%0840 0}
suonsenb sy -

lldnd 8yl

Buring :abejs

[00Y2S YoIeasay

woo.asse|d ay} ul uoisuayaidwods buipeai sjidnd y1oddns 0] MOH  meusueans

9900




'A||NyS$S800NS S81081R11S BY) pasn aney
oym s|idnd jo sejdwexs ayeigaj@) o

'S810U Bupew Bs uoisusysidwod ple

uswaAolduwl o) sda)s 1xau
01 pasn saibslelis 8yl Uo Xoeq pead q _

Ajnuepl pue uoisusyaiduwod
‘Buluies| Joj sdals 1xeu uo Buisnooy 118y} 81EN|EAS UED S|IdNnd 1Ry}
3OBQP88) [BNPIAIPUI JO/PUB SSEJD BAID) "B 0S $S800NS }oeqpaad ‘6

‘obpajmouy| Aigjngeoon mau Jo
yidap dojanep 01 sysey 8buods 185 0
s|eob
‘Buipuelsiapun ssnosip 01 s|idnd Jo} Buipeas ayenjeny -

sellunoddo |eio pap|oyeds apInoid 'q ‘Buipuelsiopun

Bunsixa J1ayl yum bulules
'SEaPI UleW asliewwns wayl djay 1eyl M3U 8y} 81elbsiul ued sjidnd

Syse1 uanlim painionas sjdnd aAln) e 1y} OS ajepljosuo) ‘g suonssnb
Jaylin e1eJdusL) -

'paoe} Aoyl sebuajjeyo pue saiynoiyip

9yl U0 108|484 03 sydwoud s|idnd aaln 0 suonolpaid
Hsineyg -
'so1081eJ1S 9AIUDOORIBW JO 80UBPIAS DBUNUBPI 5
pue Buipuelsiepun J0j SY00Q MaIAsY 'q ueo Buipeal Buinoiduwl ui sdais
‘Buipueisiepun sjidnd IXau Jlsyl 1eyl 0s poolsispun X1 a8y}
%08 1Byl S$HSel J0 sezzinb 1ioys 185 e oAey s|idnd 1eym yo8yd L oslewwng -

ao1oeld Uj Jayoea| ay| ldnd ay1

19)yy :abeis

wooJsse|d ay} ul uoisuayaidwod buipeau ,sjidnd yuoddns 0} moH




	VF_SCREEN_Sec_Reading.pdf
	VF_SCREEN_Appendix.pdf



